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Errors as learning
learning voice and narration in English language

Abstract 
The paper tries to analyze the different errors committed by the learners of two 
these as the learning strategies and to study the impact of the 
the transformation of voice and narration
significance of formal exposure (the monitor)
various errors and tries to find a correlation between these errors and the current knowledge of rules of the 
learners which is the sole cause of these mistakes and errors. There has been found a wide relationship between 
these. This also makes us clear that most of the errors and mistakes committed by the learner
cases i.e. they have acquired the general cases in a more efficient way.
 
Keywords: use of the monitor in voice and narration
voice and narration, learning of voice and narration, types of errors in voice and narration
 

1. Background 
There has been the tradition

make mistakes while learning language when they are taught in 
know about the theoretical assumptions of teaching second language, therefore they do not 
understand the significance of errors and mistakes, which are very significant for framing 
for teaching these students according to their differential needs.
district of Himachal Pradesh where the responses of the stud
are not considered good. 
 

2. Method 
Thirty two students were selected from two middle schools of Hamirpur district, Himachal 

Pradesh.  Sixteen students of one school were taught the rules of changing voice and 
sixteen of the other schools were not taught. Eight students were of eighth standard and eight were of 
sixth standard. Baseline and endline tests were administered to check their performance. The 
baseline tests for testing the performance of 
sentences: one for the voices i.e. to change active voice into passive voice and vice
for the narration i.e. to change direct speech into indirect and vice
Change the Voice 

Is someone not knocking at the door?

Endline tests were designed to check the performance in transforming sentences in active voice into 
passive voice and direct speech into indirect speech and vice
Change the Narration 
Janu said to his girlfriend, “How did you fare in the examination?”

3. Procedures 

The study was conducted on four groups as shown below (Table 1.1):
collaboration with the school teachers particularly of Groups A&
the rules of voice (to change active voice into pas
direct speech into indirect speech and vice
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The paper tries to analyze the different errors committed by the learners of two government schools and interpret 
these as the learning strategies and to study the impact of the age of the learners on the learning
the transformation of voice and narration. Various issues emerge out while conducting this study. The 

exposure (the monitor) on learning is also evident from this study. This has als
various errors and tries to find a correlation between these errors and the current knowledge of rules of the 
learners which is the sole cause of these mistakes and errors. There has been found a wide relationship between 

s us clear that most of the errors and mistakes committed by the learner
cases i.e. they have acquired the general cases in a more efficient way. 

in voice and narration, errors as learning strategies, errors in voice and narration
voice and narration, learning of voice and narration, types of errors in voice and narration 

tradition of criticizing and ridiculing the students in various schools if they 
es while learning language when they are taught in the class room. The teachers do not 

know about the theoretical assumptions of teaching second language, therefore they do not 
the significance of errors and mistakes, which are very significant for framing 

for teaching these students according to their differential needs. Similar is the tradition in Hamirpur 
district of Himachal Pradesh where the responses of the students which are full of mistakes and errors 

Thirty two students were selected from two middle schools of Hamirpur district, Himachal 
Pradesh.  Sixteen students of one school were taught the rules of changing voice and 
sixteen of the other schools were not taught. Eight students were of eighth standard and eight were of 
sixth standard. Baseline and endline tests were administered to check their performance. The 
baseline tests for testing the performance of the learners in ‘voice’ and ‘narration’ included two lists of 
sentences: one for the voices i.e. to change active voice into passive voice and vice
for the narration i.e. to change direct speech into indirect and vice-versa. For example:

Is someone not knocking at the door? 

Endline tests were designed to check the performance in transforming sentences in active voice into 
passive voice and direct speech into indirect speech and vice-versa. For example:

anu said to his girlfriend, “How did you fare in the examination?” 

The study was conducted on four groups as shown below (Table 1.1): In this study I worked in close 
collaboration with the school teachers particularly of Groups A& C. The teachers ta

oice (to change active voice into passive voice and vice-versa) and s
direct speech into indirect speech and vice-versa) according to our instructions with the help of those 
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strategies while using the monitor in 
learning voice and narration in English language 

government schools and interpret 
age of the learners on the learning while teaching 

. Various issues emerge out while conducting this study. The 
on learning is also evident from this study. This has also highlights 

various errors and tries to find a correlation between these errors and the current knowledge of rules of the 
learners which is the sole cause of these mistakes and errors. There has been found a wide relationship between 

s us clear that most of the errors and mistakes committed by the learners were of particular 

errors in voice and narration, errors in 

of criticizing and ridiculing the students in various schools if they 
the class room. The teachers do not 

know about the theoretical assumptions of teaching second language, therefore they do not 
the significance of errors and mistakes, which are very significant for framing strategies 

Similar is the tradition in Hamirpur 
ents which are full of mistakes and errors 

Thirty two students were selected from two middle schools of Hamirpur district, Himachal 
Pradesh.  Sixteen students of one school were taught the rules of changing voice and narration and 
sixteen of the other schools were not taught. Eight students were of eighth standard and eight were of 
sixth standard. Baseline and endline tests were administered to check their performance. The 

the learners in ‘voice’ and ‘narration’ included two lists of 
sentences: one for the voices i.e. to change active voice into passive voice and vice-versa and other 

versa. For example: 

Endline tests were designed to check the performance in transforming sentences in active voice into 
versa. For example: 

In this study I worked in close 
C. The teachers taught the students 

versa) and speech (to change 
according to our instructions with the help of those 
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linguistic rules which were taught to them
Distribution of the tests) 

 
4. Analysis 

Types of errors 

Following types of errors were committed by the students frequently while changing ‘voice’ and 
‘narration’: 

Mistakes such as these are indicative of the learning strategies used by the learners and the stages 
that appear in the process of acquisition. 

4.1 Errors committed in voice

Type 1 errors (Agreement and Object fronting)

1. I teach English. 

a *English taught by me. 
b *Teach I English. 
2. Mohan tell stories. 

a *Stories is told by Mohan.
b *Stories tell Mohan. 
c *Stories told by Mohan. 

We can say that: 

‘1a, 2a and c,’ show that the learner has almost acquired all the rules needed to make passive of 
sentences. The child has brought the object to the subject position, changed the verbal form 
appropriately, added ‘by’ and put the subject at the right place. Her only ‘problem’ is subject
agreement. 

‘2b’ clearly shows that only object
agreement is accurate whereas in ‘1b’ student has made an attempt to change the position.

3. He is playing hockey. 

a *Hockey is playing. 
b *Hockey was being playing.
c *Hockey has playing by him.
d *Hockey are being played by him. 
Sentences 3a to 3d, although all wrong, clearly show that there are significant indications of 
learning taking place. Here in ‘3a’ the child has changed the position of object to the subject and 
this is certainly one requirement of the passive voice; and in ‘3b’, ‘bein
‘3c’, ‘by him’ is witnessed and in ‘3d’, the only error is the use of ‘are’ instead of ‘is’.  It appears 
that the performance will certainly improve with greater exposure to English; given the kind of 
exposure these children have

4. I took tea yesterday. 

a *Yesterday was taken tea by me.
b *Yesterday tea is taken by me. 
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s which were taught to them. These rules were not taught to Groups B & D.

Following types of errors were committed by the students frequently while changing ‘voice’ and 

Mistakes such as these are indicative of the learning strategies used by the learners and the stages 
that appear in the process of acquisition.  

Errors committed in voice 

Type 1 errors (Agreement and Object fronting) 

*Stories is told by Mohan. 

 

‘1a, 2a and c,’ show that the learner has almost acquired all the rules needed to make passive of 
rought the object to the subject position, changed the verbal form 

appropriately, added ‘by’ and put the subject at the right place. Her only ‘problem’ is subject

‘2b’ clearly shows that only object-subject switching has been acquired. Howe
agreement is accurate whereas in ‘1b’ student has made an attempt to change the position.

*Hockey was being playing. 
*Hockey has playing by him. 
*Hockey are being played by him.  

to 3d, although all wrong, clearly show that there are significant indications of 
learning taking place. Here in ‘3a’ the child has changed the position of object to the subject and 
this is certainly one requirement of the passive voice; and in ‘3b’, ‘being’ has been introduced; in 
‘3c’, ‘by him’ is witnessed and in ‘3d’, the only error is the use of ‘are’ instead of ‘is’.  It appears 
that the performance will certainly improve with greater exposure to English; given the kind of 
exposure these children have received, we feel that the learning is not insignificant.

*Yesterday was taken tea by me. 
*Yesterday tea is taken by me.  

vidyapublications.com 
Authors are responsible for any plagiarism issues.  

2 

 

ere not taught to Groups B & D. (Table 1.1: 

Following types of errors were committed by the students frequently while changing ‘voice’ and 

Mistakes such as these are indicative of the learning strategies used by the learners and the stages 

‘1a, 2a and c,’ show that the learner has almost acquired all the rules needed to make passive of 
rought the object to the subject position, changed the verbal form 

appropriately, added ‘by’ and put the subject at the right place. Her only ‘problem’ is subject-verb 

subject switching has been acquired. However, in this case the 
agreement is accurate whereas in ‘1b’ student has made an attempt to change the position. 

to 3d, although all wrong, clearly show that there are significant indications of 
learning taking place. Here in ‘3a’ the child has changed the position of object to the subject and 

g’ has been introduced; in 
‘3c’, ‘by him’ is witnessed and in ‘3d’, the only error is the use of ‘are’ instead of ‘is’.  It appears 
that the performance will certainly improve with greater exposure to English; given the kind of 

received, we feel that the learning is not insignificant. 
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This seems a common pattern in the acquisition of the passive: Learners treat the final lexical 
item as the object noun that needs to be fronted. Here in ‘4a’ the child is unable to identify the 
object but has followed the rules of voice whereas in ‘4b’ she has assumed ‘yesterday tea’ as 
object and  has not used the appropriate ‘be’ form. But the general passive
place. 

5. The cat was drinking milk.

a *Milk was drunk by the cat.
b *Milk was drinking by the cat. 
 The rule that the ‘Ving’ of the active must be changed to the ‘being Ved’ of the passive seems 
difficult to learn. In ‘5a’ the child has 
correct ‘be’ form and in ‘5b’ the change of tense has not been acquired. The object fronting and 
the ‘by+ sub NP’ rules seem to be in place.

6. The teacher had called the rolls.

a *The rolls had called by the teacher.
b *The rolls had being told by the teacher.
c *The rolls called by teacher. 
In ‘6a and b’ the child has acquired almost all the rules of voice except the addition of ‘be’ f
whereas in ‘6c’  she does not know the appropriate tense form.

7. I shall write many letters.

a *Letters many write shall I.
b *Letters many I shall write. 
Once again, we notice that the last lexical item is treated as the object; that complex NP or a 
simple noun would behave as a unit is so far not understood. This has more to 
language proficiency than with the rules for changing Voice. In ‘7a’ she knows the switching of 
subject with the object but she does not know the concept of object and in ‘7b’ she knows that she 
has to bring something from the end to the fr

8. She will do a lot of work.

a *Work will be lot done by her.
b *Work of a lot done by her. 
Once again we notice problems with complex object NPs. In ‘8a and b’ the child has acquired all 
the rules but is unable to identify the object accurately. 

Type 2 errors (Negatives) 

9. I do not see the bird. 

a *The bird does not seen by me.
b *The bird is seen by me.
10. Lalit does not like mangoes.

a *Mangoes are liked by Lalit.
11. You are not solving sums.

a *Sums are being solved by you.
12. She has not solved the sums?
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This seems a common pattern in the acquisition of the passive: Learners treat the final lexical 
object noun that needs to be fronted. Here in ‘4a’ the child is unable to identify the 

object but has followed the rules of voice whereas in ‘4b’ she has assumed ‘yesterday tea’ as 
object and  has not used the appropriate ‘be’ form. But the general passive pattern seems to be in 

The cat was drinking milk. 

*Milk was drunk by the cat. 
*Milk was drinking by the cat.  

The rule that the ‘Ving’ of the active must be changed to the ‘being Ved’ of the passive seems 
difficult to learn. In ‘5a’ the child has acquired almost all the rules of voice except the use of 
correct ‘be’ form and in ‘5b’ the change of tense has not been acquired. The object fronting and 
the ‘by+ sub NP’ rules seem to be in place. 

The teacher had called the rolls. 

the teacher. 
*The rolls had being told by the teacher. 
*The rolls called by teacher.  

In ‘6a and b’ the child has acquired almost all the rules of voice except the addition of ‘be’ f
she does not know the appropriate tense form. 

l write many letters. 

*Letters many write shall I. 
*Letters many I shall write.  

Once again, we notice that the last lexical item is treated as the object; that complex NP or a 
simple noun would behave as a unit is so far not understood. This has more to 
language proficiency than with the rules for changing Voice. In ‘7a’ she knows the switching of 
subject with the object but she does not know the concept of object and in ‘7b’ she knows that she 
has to bring something from the end to the front. 

She will do a lot of work. 

*Work will be lot done by her. 
*Work of a lot done by her.  

Once again we notice problems with complex object NPs. In ‘8a and b’ the child has acquired all 
the rules but is unable to identify the object accurately.  

*The bird does not seen by me. 
*The bird is seen by me. 
Lalit does not like mangoes. 

*Mangoes are liked by Lalit. 
You are not solving sums. 

*Sums are being solved by you. 
She has not solved the sums? 
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This seems a common pattern in the acquisition of the passive: Learners treat the final lexical 
object noun that needs to be fronted. Here in ‘4a’ the child is unable to identify the 

object but has followed the rules of voice whereas in ‘4b’ she has assumed ‘yesterday tea’ as 
pattern seems to be in 

The rule that the ‘Ving’ of the active must be changed to the ‘being Ved’ of the passive seems 
acquired almost all the rules of voice except the use of 

correct ‘be’ form and in ‘5b’ the change of tense has not been acquired. The object fronting and 

In ‘6a and b’ the child has acquired almost all the rules of voice except the addition of ‘be’ form 

Once again, we notice that the last lexical item is treated as the object; that complex NP or a 
simple noun would behave as a unit is so far not understood. This has more to do with general 
language proficiency than with the rules for changing Voice. In ‘7a’ she knows the switching of 
subject with the object but she does not know the concept of object and in ‘7b’ she knows that she 

Once again we notice problems with complex object NPs. In ‘8a and b’ the child has acquired all 
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a *The sums has been not solved by her.
13. We did not sing songs. 

a *Songs were being song by us.
14. They were not writing letters.

a *Letters were being not written by them.
15. The masons had not built the house.

a *The house had been not built by the masons.
16. They will not have conside

a *The matter has been considered by them.
The focus in the above sentences is on the changes in the verb ‘be’ and handling the negative 
element in the active. It is clear that our informants still have not acquired complete control over thes
features. However, it is equally clear that their struggle is suggestive of stages in the right direction. In 
‘11b, 12a and 13a’ the child has not incorporated the negatives in the passive sentences but in others 
the negative element is there but not alw
different manifestations of the verb ‘be’ as used in the passive voice as they are not formally related. It 
is clear that with increased exposure to interesting and challenging inputs, they would
these rules fast.  

Type 3 errors (Yes/ No Questions)

17. Does she like mangoes?

a *Mangoes are liked by her.
18. Do you run a race? 

a *A race is run by you. 
19. Is he teaching me? 

a *I am taught by him. 
20. Has Chandni polished her shoes?

a *Her shoes have been polished by Chandni.
21. Were they teaching us? 

a *We were being taught by them.
22. Did we do the sums? 

a *The sums were done by us.
23. Shall we eat food? 

a *Food shall be eaten by us.
24. Will she snatch my books?

a *My books will be snatched by her.
In all these sentences the child has acquired all the rules but is not taking the questions into 
consideration. She is simply changing the questions as affirmative sentences and changing these 
into the passive. 

Type 4 errors (Information Questions)
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been not solved by her. 

*Songs were being song by us. 
They were not writing letters. 

*Letters were being not written by them. 
The masons had not built the house. 

*The house had been not built by the masons. 
They will not have considered the matter. 

*The matter has been considered by them. 
The focus in the above sentences is on the changes in the verb ‘be’ and handling the negative 
element in the active. It is clear that our informants still have not acquired complete control over thes
features. However, it is equally clear that their struggle is suggestive of stages in the right direction. In 
‘11b, 12a and 13a’ the child has not incorporated the negatives in the passive sentences but in others 
the negative element is there but not always in the right place. It is extremely difficult to acquire 
different manifestations of the verb ‘be’ as used in the passive voice as they are not formally related. It 
is clear that with increased exposure to interesting and challenging inputs, they would

Type 3 errors (Yes/ No Questions) 

Does she like mangoes? 

*Mangoes are liked by her. 

Has Chandni polished her shoes? 

polished by Chandni. 
 

*We were being taught by them. 

*The sums were done by us. 

*Food shall be eaten by us. 
Will she snatch my books? 

*My books will be snatched by her. 
child has acquired all the rules but is not taking the questions into 

consideration. She is simply changing the questions as affirmative sentences and changing these 

Type 4 errors (Information Questions) 
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The focus in the above sentences is on the changes in the verb ‘be’ and handling the negative 
element in the active. It is clear that our informants still have not acquired complete control over these 
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‘11b, 12a and 13a’ the child has not incorporated the negatives in the passive sentences but in others 

ays in the right place. It is extremely difficult to acquire 
different manifestations of the verb ‘be’ as used in the passive voice as they are not formally related. It 
is clear that with increased exposure to interesting and challenging inputs, they would acquire all 

child has acquired all the rules but is not taking the questions into 
consideration. She is simply changing the questions as affirmative sentences and changing these 
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25. Who abuses you? 

a *By whom abused by you.
26. Who is disturbing you? 

a *By whom are you disturbed.
27. Who has abused you? 

a *Who has been abused you.
28. Who cursed the old lady?

a *The old lady is cursed by who.
29. What will you eat tonight?

a *Tonight will be eaten by you what. 
There is obviously great diversity in responses. However, it is clear that information questions are 
more often treated as questions than the ‘yes/ no’ questions. In 26, ‘who’ has actually been 
replaced by ‘by whom’ and the output is not very far from ‘By 
28 and 29, ‘who’ and ‘what’ have been treated as subjects. Yet, there is substantial evidence that 
‘passivization’ as a grammatical strategy is being increasingly mastered. 

Type 5 errors (From Passive to Active)

30. She was being abused by you?

a *You abused was being by you.
31. His old parents were being served by him.

a *He was being served old parents by him.
32. The house had not been built by the masons.

a *The masons had been built by the house.
33. The toy will be broken by the baby.

a *The baby will be broken by the toy.
34. I shall not be rebuked by the teacher.

a *The teacher will not be rebuked by me.
Here passive voice is again changed into passive voice. However, if we examine carefully, we notice 
the real problem is with the verbal form
different forms of verb ‘be’ that seems to cause serious problems. And that is not surprising since the 
phenomenon is so complex. 

Type 6 errors (Modals) 

35. I can lift this heavy load. 

a *This heavy load could be lifted by me.
36. He could not buy a costly car.

a *A costly car cannot be bought by him.
37. Who will solve this sum?

a *This sum would be solved by who.
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by you. 

*By whom are you disturbed. 

*Who has been abused you. 
Who cursed the old lady? 

*The old lady is cursed by who. 
What will you eat tonight? 

*Tonight will be eaten by you what.  
There is obviously great diversity in responses. However, it is clear that information questions are 
more often treated as questions than the ‘yes/ no’ questions. In 26, ‘who’ has actually been 
replaced by ‘by whom’ and the output is not very far from ‘By whom are you being disturbed?’ In 
28 and 29, ‘who’ and ‘what’ have been treated as subjects. Yet, there is substantial evidence that 
‘passivization’ as a grammatical strategy is being increasingly mastered.  

Type 5 errors (From Passive to Active) 

eing abused by you? 

*You abused was being by you. 
His old parents were being served by him. 

*He was being served old parents by him. 
The house had not been built by the masons. 

*The masons had been built by the house. 
The toy will be broken by the baby. 

*The baby will be broken by the toy. 
I shall not be rebuked by the teacher. 

*The teacher will not be rebuked by me. 
Here passive voice is again changed into passive voice. However, if we examine carefully, we notice 
the real problem is with the verbal forms. More importantly it is the syntax and semantics of the 
different forms of verb ‘be’ that seems to cause serious problems. And that is not surprising since the 

 

could be lifted by me. 
He could not buy a costly car. 

*A costly car cannot be bought by him. 
Who will solve this sum? 

*This sum would be solved by who. 
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38. The lesson must be finished by you.

a *You must finished by the lesson.
In these examples, the child knows all the rules of changing voice but she does not differentiate 
between modals. These are examples from children for whom complex objects do not constitute a 
problem. What is clear once again is that children are not famil
when they see a passive they try to change it into another passive. This clearly is a result of transfer 
of training. That’s what they are taught 
trouble of exposing the students to a variety of passive sentences asking them to change them into 
their corresponding Active.  

Type 7 errors (Diatransitives) 

39. He teaches us English. 

a *Us English is taught by him.
40. She has given me a massage.

a *Me a massage has been given
41. I shall give her ten rupees.

a *Her ten rupees shall be given by me.
Children are not able to handle simple transitives. It is obvious that diatransitives would cause serious 
problems for them. Here the child is using appropriate rules of voice but 
between two objects. She is considering both the objects as single object. It is also clear that she 
does not fully control the different pronominal forms such as: I/ me, we/ us, they/ them, he/ him, she/ 
her etc.  

4.2 Errors committed in narration

Type 1 errors (Statements) 

1. She says, “I am in eighth class.”
a *She says that I am in eighth class.

 
2. She says to me, “You have done your home

a *She says to me that you have done your 
 

3. She said to me, “I have seen the 
a *She said to me that I have seen the zoo twice.

 
These examples show that the child has acquired certain rules of narration.  She knows that she has 
to use ‘that’ as conjunction but she does not know how to change different pronouns based on t
pronouns used in the reporting speech. Pronouns have been left unchanged in the Indirect Speech. In 
‘2a and 3a’, ‘says to me’ is left unchanged; this means that she has not acquired the system of such 
changes that are required. 
 
Type 2 errors (Progressives) 
4. She said, “I am suffering from fever.”

a *She said that he is suffering from fever.
 

5. He said, “I am milking the cow.”
a *He said that he is milking the cow.

 
6. He said, “It has been raining since morning.”
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The lesson must be finished by you. 

*You must finished by the lesson. 
In these examples, the child knows all the rules of changing voice but she does not differentiate 
between modals. These are examples from children for whom complex objects do not constitute a 
problem. What is clear once again is that children are not familiar with the use of the passive and 
when they see a passive they try to change it into another passive. This clearly is a result of transfer 
of training. That’s what they are taught – Active to Passive. It is rare that a teacher would take the 

xposing the students to a variety of passive sentences asking them to change them into 

 

*Us English is taught by him. 
She has given me a massage. 

*Me a massage has been given by her. 
I shall give her ten rupees. 

*Her ten rupees shall be given by me. 
Children are not able to handle simple transitives. It is obvious that diatransitives would cause serious 
problems for them. Here the child is using appropriate rules of voice but she is unable to differentiate 
between two objects. She is considering both the objects as single object. It is also clear that she 
does not fully control the different pronominal forms such as: I/ me, we/ us, they/ them, he/ him, she/ 

committed in narration 

She says, “I am in eighth class.” 
*She says that I am in eighth class. 

She says to me, “You have done your home-work.” 
*She says to me that you have done your homework. 

She said to me, “I have seen the zoo twice.’’ 
*She said to me that I have seen the zoo twice. 

These examples show that the child has acquired certain rules of narration.  She knows that she has 
to use ‘that’ as conjunction but she does not know how to change different pronouns based on t
pronouns used in the reporting speech. Pronouns have been left unchanged in the Indirect Speech. In 
‘2a and 3a’, ‘says to me’ is left unchanged; this means that she has not acquired the system of such 

She said, “I am suffering from fever.” 
*She said that he is suffering from fever. 

He said, “I am milking the cow.” 
*He said that he is milking the cow. 

He said, “It has been raining since morning.” 
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In these examples, the child knows all the rules of changing voice but she does not differentiate 
between modals. These are examples from children for whom complex objects do not constitute a 

iar with the use of the passive and 
when they see a passive they try to change it into another passive. This clearly is a result of transfer 

Active to Passive. It is rare that a teacher would take the 
xposing the students to a variety of passive sentences asking them to change them into 

Children are not able to handle simple transitives. It is obvious that diatransitives would cause serious 
she is unable to differentiate 

between two objects. She is considering both the objects as single object. It is also clear that she 
does not fully control the different pronominal forms such as: I/ me, we/ us, they/ them, he/ him, she/ 

These examples show that the child has acquired certain rules of narration.  She knows that she has 
to use ‘that’ as conjunction but she does not know how to change different pronouns based on the 
pronouns used in the reporting speech. Pronouns have been left unchanged in the Indirect Speech. In 
‘2a and 3a’, ‘says to me’ is left unchanged; this means that she has not acquired the system of such 
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a *He said that it has been raining since morning. 
 
Though the pronoun has been changed, perhaps accidentally, in 5 a, there is no evidence of 
changing the tenses appropriately. 
 
Type 3 errors (Modals) 
7. She said to me, “I shall leave you soon.”

a *She told me that she shall leave you soon.
 

8. He said, “I can solve these sums easily.’’
a *He said that I can solve those sums easily.

 
9. She said, “It may rain in the evening.’’

a *She said that it may rain in the evening.
All the sentences in ‘a’ show that the only element acquired is the insertion of ‘that’. May be that’
generally the first stage in the acquisition of ‘speech’ in L 2 situation across the board. As in the case 
of the other sentences, no other required changes are made.  May be we have an important 
pedagogical implication here. It may be a good idea to sta
universal statements. 
 
Type 4 errors (Questions) 
10. He said to me, “Do I sing songs?”

a *He asked me if do he sing songs.
b *He told me if I sang  songs.

 
 

11. He said to me, “Had you broken my slate?”
a *He told me if had I broke my

 
12. She said to me, “Who teaches you English?”

a *She told me who taught me English.
Here the child has acquired certain rules of changing narration. She knows that she has to use ‘if’ as 
conjunction when the reported speech is in the form of yes/no que
system of how to change the reporting speech.
Type 5 errors (Imperatives) 
13. I said to him, “Work hard.’ 

a *I told him work hard.
 

14. The teacher said to the boys, “Do not make a noise.”
a *The teacher told the boys do not make a

These examples are from students who could change the ‘said to’ part to ‘told’ but who could still not 
make the required changes to complete the Indirect Speech sentence. The st
used is: ‘remove the commas, put ‘that’, change ‘said to’ etc. to ‘told’ etc. and then juxtapose the 
Reporting and the Reported Speech. 
After analyzing the percentage of errors and types of errors committed by the students under study, 
one thing emerges out that they are learning to change ‘voice’ and ‘speech’. They all are at different 
stages of learning. This is congruent with the argument given by us that formal exposure has some 
effect on the language proficiency 
make one another thing clear that the process of learning to change ‘voice’ and ‘speech’ is very much 
complex for the students who are having general language problems.
 
5. Conclusion 
The mistakes and errors which are indicative of the learning 
received intervention have acquired many of the rules of voice and narration. Though they do make 
mistakes (which are often systematic in nature and indicative of learning), they certainly feel confident 
to take the challenge and attempt transformations of voice and narration whereas those who have not 
been provided with any intervention are unable to even make an attempt; nor does their performance 
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*He said that it has been raining since morning.  

Though the pronoun has been changed, perhaps accidentally, in 5 a, there is no evidence of 
changing the tenses appropriately.  

She said to me, “I shall leave you soon.” 
*She told me that she shall leave you soon. 

lve these sums easily.’’ 
*He said that I can solve those sums easily. 

She said, “It may rain in the evening.’’ 
*She said that it may rain in the evening. 

All the sentences in ‘a’ show that the only element acquired is the insertion of ‘that’. May be that’
generally the first stage in the acquisition of ‘speech’ in L 2 situation across the board. As in the case 
of the other sentences, no other required changes are made.  May be we have an important 
pedagogical implication here. It may be a good idea to start with simple sentences containing 

He said to me, “Do I sing songs?” 
*He asked me if do he sing songs. 
*He told me if I sang  songs. 

He said to me, “Had you broken my slate?” 
*He told me if had I broke my slate. 

She said to me, “Who teaches you English?” 
*She told me who taught me English. 

Here the child has acquired certain rules of changing narration. She knows that she has to use ‘if’ as 
conjunction when the reported speech is in the form of yes/no questions. But she has not acquired the 
system of how to change the reporting speech. 

*I told him work hard. 

The teacher said to the boys, “Do not make a noise.” 
*The teacher told the boys do not make a noise. 

These examples are from students who could change the ‘said to’ part to ‘told’ but who could still not 
make the required changes to complete the Indirect Speech sentence. The strategy most commonly 

emove the commas, put ‘that’, change ‘said to’ etc. to ‘told’ etc. and then juxtapose the 
Reporting and the Reported Speech.  
After analyzing the percentage of errors and types of errors committed by the students under study, 

y are learning to change ‘voice’ and ‘speech’. They all are at different 
stages of learning. This is congruent with the argument given by us that formal exposure has some 
effect on the language proficiency of the students. The errors and mistakes committed
make one another thing clear that the process of learning to change ‘voice’ and ‘speech’ is very much 
complex for the students who are having general language problems. 

The mistakes and errors which are indicative of the learning strategies tell us that the children who 
received intervention have acquired many of the rules of voice and narration. Though they do make 
mistakes (which are often systematic in nature and indicative of learning), they certainly feel confident 

challenge and attempt transformations of voice and narration whereas those who have not 
been provided with any intervention are unable to even make an attempt; nor does their performance 
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Though the pronoun has been changed, perhaps accidentally, in 5 a, there is no evidence of 

All the sentences in ‘a’ show that the only element acquired is the insertion of ‘that’. May be that’s 
generally the first stage in the acquisition of ‘speech’ in L 2 situation across the board. As in the case 
of the other sentences, no other required changes are made.  May be we have an important 

rt with simple sentences containing 

Here the child has acquired certain rules of changing narration. She knows that she has to use ‘if’ as 
stions. But she has not acquired the 

These examples are from students who could change the ‘said to’ part to ‘told’ but who could still not 
rategy most commonly 

emove the commas, put ‘that’, change ‘said to’ etc. to ‘told’ etc. and then juxtapose the 

After analyzing the percentage of errors and types of errors committed by the students under study, 
y are learning to change ‘voice’ and ‘speech’. They all are at different 

stages of learning. This is congruent with the argument given by us that formal exposure has some 
The errors and mistakes committed by them also 

make one another thing clear that the process of learning to change ‘voice’ and ‘speech’ is very much 

strategies tell us that the children who 
received intervention have acquired many of the rules of voice and narration. Though they do make 
mistakes (which are often systematic in nature and indicative of learning), they certainly feel confident 

challenge and attempt transformations of voice and narration whereas those who have not 
been provided with any intervention are unable to even make an attempt; nor does their performance 
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indicate any systematic errors which may be called a part of an 
consonance with the Krashen’s Monitor Model of second language learning. This is also to mention 
here that the students which were of lower age made more errors and mistakes as compared to the 
students of higher age. This mea
learners depending on their ages.
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indicate any systematic errors which may be called a part of an approximate
consonance with the Krashen’s Monitor Model of second language learning. This is also to mention 
here that the students which were of lower age made more errors and mistakes as compared to the 
students of higher age. This means that the use of the monitor has different implications for different 
learners depending on their ages. 
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Table 1.1: Distribution of 

Class Experimental
Sixth Voice 

Pre-test 
(Baseline) 

√ 
 

Post-test 
(Endline) 

√ 

 (Carefully planned intervention)

 Experimental: School X

Eighth Voice 

Pre-test 
(Baseline) 

√ 

Post-test 
(Endline) 

√ 

 (Carefully planned intervention)

Total Tests= 16 
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Table 1.1: Distribution of the tests 

Experimental: School X, Group A Controlled: School Y
Narration Voice 

√ √ 
 

√ 
 

√ 

(Carefully planned intervention) (no intervention) 

School X, Group C Controlled: School Y, Group D

Narration Voice 

√ √ 

√ √ 

(Carefully planned intervention) (no intervention) 

vidyapublications.com 
Authors are responsible for any plagiarism issues.  

9 

 

School Y, Group B 
Narration 

√ 

√ 
 

Group D 

Narration 

√ 

√ 


